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Research Guide (Grades 7–12) 
College and Career Competency: Self-Regulation 

Definition: 
Self-regulation refers to “a proactive, self-directed process for attaining goals, learning skills, managing 
emotional reactions, and accomplishing tasks” (Gaumer Erickson & Noonan, 2022d, p. 1). Self-regulated 
students are “metacognitively, motivationally, and behaviorally active participants in their own learning 
process” (Zimmerman, 1986, as cited in Zimmerman, 2008, p. 167). The self-regulation process can be 
defined as making a plan, monitoring that plan, adjusting to stay on track, and reflecting on what 
worked and what could be improved the next time (Gaumer Erickson & Noonan, 2016). 

Essential Components for Students: 
1. Plan for and articulate what you want to accomplish. 
2. Immediately monitor progress and interference regarding your goal. 
3. Adjust as needed when things are not going as planned. 
4. Reflect on what worked and what you can do better next time. 

Competency Sequence for Students: 
These targets describe how students demonstrate competency knowledge (Noonan & Gaumer Erickson, 
2018). As outlined in the Assessments section, these targets can be used to determine students’ growth 
over time through a performance-based observation process. 

 Self-Regulation 
Beginning • Demonstrates the ability to create a simple plan and immediately reflect on the implemented 

plan. 
• Describes and chooses simple strategies for self-calming. 
• Plans and practices ignoring some distractions during a task, resulting in increased focus. 

Emerging • Demonstrates the ability to create a plan to accomplish a task or set of tasks. 
• Follows multistep, teacher-created plans. 
• Identifies ways to get back on track when distracted. 
• Develops a plan (with teacher guidance) to self-regulate for common challenging situations and 

emotional reactions. 
• Predicts how various actions/decisions would affect outcomes. 

Proficient • Describes self-regulation components (i.e., plan, monitor, adjust as needed, and reflect). 
• Explains self-regulation strengths and areas for improvement related to specific situations (e.g., 

assignments, technology, social interactions). 
• Demonstrates the ability to make increasingly detailed plans to accomplish tasks. 
• Identifies potential barriers to plan completion using if–then statements. 
• Monitors progress of efforts over time. 
• Reflects on success of effort. 

https://www.cccframework.org/
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Research: 
• Self-regulation can predict academic achievement (Ursache et al., 2012). 
• Training students in self-regulation has a positive effect on learning outcomes, strategy use, and 

motivation (Dignath et al., 2008). 
• The frequency of students’ self-regulated strategy use predicted a substantial amount of 

variance in achievement scores (Nota et al., 2004). Self-regulated learning strategies include 
self-evaluation, goal setting and planning, keeping records (like a diary) and monitoring, 
student-initiated practice via rehearsing and memorizing, seeking peer assistance, seeking 
teacher assistance, and reviewing notes. 

• Self-efficacy (belief and confidence in abilities) is positively correlated to self-regulated learning, 
as are task value beliefs (beliefs that the work or task is interesting and valuable; Pintrich, 1999). 

• Accomplishing goals requires effective planning and goal-oriented behaviors during goal striving 
(i.e., working toward the goal; Boekaerts & Corno, 2005; Duckworth et al., 2011). Research 
(Duckworth et al., 2011) conducted with 66 second-year high school students at an urban school 
showed that self-regulatory strategies for successful goal pursuit can be taught directly. These 
self-regulatory strategies consist of mental contrasting and implementation intentions, defined 
below. 

o Mental contrasting involves imagining a desired future (e.g., graduating high school, 
doing well on a test) and then reflecting on the present reality and any obstacles that 
might stand in the way (Oettingen & Gollwitzer, 2010). Then students imagine 
themselves overcoming these obstacles. 

o Implementation intentions specify when, where, and how the goal will be pursued 
(Oettingen & Gollwitzer, 2010). They can take the form of if–then plans that highlight 
what step the student will take in different situations to stay on track during goal 
striving. For example, in the study by Duckworth et al. (2011), students identified two 
positive outcomes of completing practice tests in a PSAT preparation workbook and two 
potential obstacles to completing the tests (mental contrasting). They then wrote 
potential solutions in the form of if–then statements to overcome the obstacles 
(implementation intentions). These students completed 60% more practice questions 
than students who did not use the mental contrasting/implementation intentions 
strategies. 

• Self-regulation, combined with curiosity and self-awareness, accounts for individual differences 
in reading ability (Malanchini et al., 2019). 

• While self-regulation is often studied as an individual process, research increasingly 
encompasses its relation to social context elements (Meyer & Turner, 2002). 

o In a qualitative study, researchers found that scaffolded instruction during a classroom 
math lesson provided the knowledge, skills, and support for developing students’ self-
regulation (Meyer & Turner, 2002). 

o Instructional scaffolding supports student self-regulation by helping students increase 
understanding and thereby building their confidence, engaging students in learning 
while also supporting socio-emotional needs, and helping students build and apply 
autonomy (Meyer & Turner, 2002). 

• Yang & McGinley (2022) found that peer attachment was the most prominent contributor to 
adolescents’ development of prosocial behaviors, with teachers and other nonparental adults 
being next prominent. Adolescents in close relationships have more opportunities to attune 
themselves to the emotions of those in each relationship, and they can be encouraged to 
recognize and manage their emotions, leading to better self-regulation; “quality attachment 
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relationships might compensate for less mature self-regulation facilitating the maturation of 
those regulatory abilities needed for prosocial practices” (p. 3). 

• A recent meta-analysis (Theobald, 2021) found that learning self-regulation strategies increases 
students’ academic achievement. “School children improved their [self-regulation] strategies 
and performance more if they were taught when, why, and how they should use certain … 
strategies” (p. 4). Trainings are also more effective if integrated in specific, content-related 
courses with teacher feedback, allowing students opportunities to see how self-regulation can 
be applied in and adapted to different contexts. With an increase in the ability to self-regulate, 
students in the meta-analysis “reported more intrinsic motivation and interest” in learning (p. 
15), which increased their self-efficacy and course performance. 

Assessments: 
• The Self-Regulation Formative Questionnaire (Gaumer Erickson et al., 2018) is a self-report 

measure that asks students to respond to 28 items on a 5-point Likert-type scale from Not Very 
Like Me to Very Like Me. This questionnaire was designed for students in middle and high 
school. Accommodations should be provided when appropriate and may include reading the 
items aloud, explaining the items, and having a scribe fill in the response option. This 
questionnaire should not be used as a pre/post measure. As students learn more about self-
regulation, their internal frame of reference may shift, causing them to become more critical in 
their self-assessment; this phenomenon is called response shift bias (Bray et al., 1984; Drennan 
& Hyde, 2008). The following example items represent each of the four essential components: 

o I plan out projects that I want to complete. (Plan) 
o I keep track of how my projects are going. (Monitor) 
o As soon as I see things aren’t going right, I want to do something about it. (Adjust) 
o I feel a sense of accomplishment when I get everything done on time. (Reflect) 

Results are immediately available for reflection. Teachers can access the questionnaires by 
setting up an account at https://www.cccstudent.org/ and following the instructions to create 
an assessment and administer it to students. Students (and teachers) can use individual 
questionnaire results to identify self-regulation strategies that students can focus on cultivating 
or strengthening. 

• The Self-Regulation Knowledge Test (Gaumer Erickson et al., 2019) is a curriculum-based 
measure that assesses students’ knowledge of self-regulation constructs and judgement of the 
most effective course of action when applying these constructs. The test includes multiple-
choice, yes/no, true/false, situational judgement, and short-answer items. The following are a 
few example items: 

o Choose the best description of self-regulation. 
a. When you make progress toward reaching a goal, learning a skill, or 

accomplishing a task. 
b. When you follow your teacher’s detailed directions (including making changes 

as suggested by your teacher and reflecting on your progress) for reaching a 
goal, learning a skill, or accomplishing a task. 

c. When you proactively use a process (e.g., planning, monitoring the plan, making 
changes as needed, and reflecting) to reach a goal, learn a skill, or accomplish a 
task. 

d. When you proactively plan for how to reach a goal, learn a skill, or accomplish a 
task. 

https://www.cccframework.org/
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o True or false: Self-regulation is important for academics, but it doesn’t really help 
improve athletic or musical ability. 

o Imagine that you are struggling to learn a concept in math. Provide brief descriptions of 
how you would address the first two components of self-regulation to work towards 
improving your learning. 
 Plan: 
 Monitor: 

The knowledge test is directly aligned with Teaching Self-Regulation in Middle and High School 
Classrooms (Gaumer Erickson et al., 2020; see the first item under Instructional Practices, 
below), available for purchase at https://www.cccframework.org/competency-lessons-and-
student-workbooks/. The test can be used as a pre/post measure prior to and after teaching the 
self-regulation lessons. Accommodations should be provided when appropriate and may include 
reading the items aloud, explaining the items, and having a scribe fill in the response option. 
Once students have completed the knowledge test on https://www.cccstudent.org/, teachers 
can view graphed results for individual students and aggregate results for all their students. 
Teachers can also download a raw data file. 

• The Self-Regulation Performance-Based Observation (Gaumer Erickson & Noonan, 2022b) is 
designed to be embedded within authentic situations such as academic courses and 
extracurricular activities. The Self-Regulation Performance-Based Observation can be used at 
purposeful intervals to monitor each student’s development. Based on observations across time 
or in specific situations, the educator rates each student’s self-regulatory behaviors on the 
following scale: 

o Beginning: Not yet able to demonstrate without scaffolding; 
o Emerging: Minimal or superficial demonstration, prompting likely required; 
o Proficient: Sufficient demonstration, including self-appraisal and detailed, personalized 

application; 
o Advanced: Independent and consistent demonstration, teaches/prompts others; or 
o Not Observed: Documented if there has not been the opportunity to observe the 

behavior performed by an individual student. 
Example observed behaviors include the following: 

o Demonstrates the ability to create a plan to accomplish a task or set of tasks. 
o Identifies potential barriers to plan complete using if–then statements. 
o Plans and practices ignoring some distractions during a task, resulting in increased focus. 

Summary reports are automatically generated on https://www.cccstudent.org/. 
• The Self-Regulation Performance-Based Reflection (Gaumer Erickson & Noonan, 2022c), directly 

aligned with the performance-based observation, promotes students’ reflection on their 
demonstration of self-regulatory behaviors within authentic situations. This four-item rubric 
guides students to determine the quality of their planning, monitoring, adjusting, and reflecting 
related to a specific task or project. Triangulating students’ ratings with the performance-based 
observation results in a more comprehensive analysis of performance. The Self-Regulation 
Performance-Based Reflection can be used at purposeful intervals to monitor the development 
of each student. Using the rubric, students reflect on their self-regulation behaviors related to: 

o planning, 
o monitoring, 
o adjusting, and 
o reflecting. 

https://www.cccframework.org/
https://www.cccframework.org/competency-lessons-and-student-workbooks/
https://www.cccframework.org/competency-lessons-and-student-workbooks/
https://www.cccframework.org/competency-lessons-and-student-workbooks/
https://www.cccframework.org/competency-lessons-and-student-workbooks/
https://www.cccstudent.org/
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The Self-Regulation Assessment Suite: Technical Report (Gaumer Erickson & Noonan, 2022a) includes 
further background on self-efficacy constructs, administration procedures, validity and reliability 
evidence, recommended uses of the results, and descriptions of the assessment items. 

Instructional Practices: 
● Teaching Self-Regulation in Middle and High School Classrooms (Gaumer Erickson et al., 2020) 

outlines more than 25 instructional activities across eight lessons: 
o Lesson 1: Defining Self-Regulation 
o Lesson 2: Understanding Your Ability to Self-Regulate 
o Lesson 3: Making a Plan 
o Lesson 4: Monitoring Your Plan 
o Lesson 5: Adjusting as Needed 
o Lesson 6: Reflecting on Your Plan 
o Lesson 7: Self-Regulation—Putting It All Together 
o Lesson 8: Implementing Your Plan 

The lessons include explicit instruction and application elements that teachers can modify based 
on students’ experiences and needs. The lessons, accompanied by a PDF student workbook with 
worksheets that can be reproduced to facilitate learning, are available for purchase at 
https://www.cccframework.org/competency-lessons-and-student-workbooks/. 

● Teaching Self-Regulation: 75 Instructional Activities to Foster Independent, Proactive Students, 
Grades 6–12 (Gaumer Erickson & Noonan, 2022d) contains 75 instructional activities across 
seven chapters: 

o Chapter 1: Understanding Self-Regulation 
o Chapter 2: Making a Plan 
o Chapter 3: Monitoring Your Plan and Progress 
o Chapter 4: Adjusting Your Plan 
o Chapter 5: Reflecting on Your Efforts and Outcomes 
o Chapter 6: Putting It All Together 
o Chapter 7: Measuring Growth in Self-Regulation 

The book includes links to free reproducibles on Solution Tree Press’s website. 
• Teachers can help students develop self-regulatory skills by creating templates that support 

planning, monitoring, adjusting, and reflecting work completion or projects (Gaumer Erickson & 
Noonan, 2022d). The Self-Regulation Project Log, Academic Success Log, and Effort and Learning 
Scales can be tailored to any age. 

● Rubrics are self-assessment tools that have positive effects on self-assessment. When used in 
conjunction with scripts, they have been found to facilitate self-regulation and learning 
(Panadero et al., 2012). 

o Rubrics consist of a list of criteria for assessing the important goals of a task, a grading 
scale for the different levels of achievement, and a description of those levels (Panadero 
et al., 2012). 

o Scripts are a second type of self-assessment tool. They consist of specific questions 
about how to approach a task from beginning to end and are organized into steps. The 
questions are based on models of how an expert would complete the task (Panadero et 
al., 2012). 

● Reducing or imposing cognitive load is caused not only by curriculum design and teachers but 
also by students’ motivation, resources, and investment (Seufert, 2020). One way to improve 
students’ monitoring accuracy is to give them this algorithm: “Learners are asked to take into 

https://www.cccframework.org/
https://www.cccframework.org/competency-lessons-and-student-workbooks/
https://www.cccframework.org/competency-lessons-and-student-workbooks/
https://www.solutiontree.com/teaching-self-regulation.html
https://www.solutiontree.com/teaching-self-regulation.html
https://www.solutiontree.com/teaching-self-regulation.html
https://padlet.com/ResearchCollaboration/self_regulation/wish/237157565
https://padlet.com/ResearchCollaboration/self_regulation/wish/237153649
https://www.cccframework.org/wp-content/uploads/EffortAndLearningScales.pdf
https://www.cccframework.org/wp-content/uploads/EffortAndLearningScales.pdf
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account their actual performance and their mental effort for the current task. … If task 
performance was high with low effort, they should choose a more difficult task,” but “if 
performance was low with high effort, they should choose a less difficult task” (p. 1154). This 
algorithm also improves learning outcomes. Additionally, to stimulate self-regulation on the 
meta-level, educators can provide hints to students that information in the instructions for a 
task is not perfect, thus encouraging student to compensate. 

● One aspect of self-regulated learning is that the student can monitor whether learning has 
occurred. Researchers found that having students generate keywords when reading resulted in 
more accurate judgment of learning and comprehension for sixth and seventh graders. Their 
comprehension was both self-rated and assessed via a test (de Bruin et al., 2011). 

● A self-regulated strategy development approach has been used to teach writing to children with 
ASD (Asaro-Saddler & Bak, 2014). 

o Using a peer component together with the mnemonics POW (Pick ideas, Organize notes, 
Write and say more) and TREE (Topic sentence, Reasons, Explain, strong Ending) proved 
effective in improving persuasive essays for children with ASD in the study. 

• Self-regulation training helped second-year middle school students write longer stories that 
included more genre-specific elements, as measured against a control group (Zaien, 2021). Self-
regulation training included teaching students to do the following: 

o plan by remembering the mnemonic POW; 
o self-monitor by graphing their progress; 
o collaborate with each other to generate coping statements; 
o transfer the above skills to other kinds of writing besides story writing. 

• For children with ADHD, using interventions that feature if–then statements with goal setting 
followed by a support plan was shown to increase self-regulatory competencies (Guderjahn et 
al., 2013). For example, “If I get distracted while completing my homework, then I will take three 
deep breaths and return my focus to my work.” 

This guide can be cited as: Gaumer Erickson, A. S., Noonan, P. M., & Lantz, T. (2023). Research guide 
(Grades 7–12): College and career competency: Self-Regulation. College & Career Competency 
Framework. https://www.cccframework.org/ 

References and Resources 

Abar, B., & Loken, E. (2010). Self-regulated learning and self-directed study in a pre-college sample. 
Learning and Individual Differences, 20(1), 25–29. https://doi.org/10.1016/j.lindif.2009.09.002 

Anderson, D. H., Munk, J. A. H., Young, K. R., Conley, L., & Caldarella P. (2008). Teaching organizational 
skills to promote academic achievement in behaviorally challenged students. TEACHING 
Exceptional Children, 40(4), 6–13. https://doi.org/10.1177/004005990804000401 

Asaro-Saddler, K., & Bak, N. (2014). Persuasive writing and self-regulation training for writers with 
autism spectrum disorders. The Journal of Special Education, 48(2), 92–105. 
https://doi.org/10.1177/0022466912474101 

Autism Speaks. (2012). Challenging behaviors toolkit. https://www.autismspeaks.org/family-
services/tool-kits/challenging-behaviors-tool-kit 

Boekaerts, M., & Corno, L. (2005). Self-regulation in the classroom: A perspective on assessment and 
intervention. Applied Psychology: An International Review, 54(2), 199–231. 
https://doi.org/10.1111/j.1464-0597.2005.00205.x 

https://www.cccframework.org/
https://www.cccframework.org/
https://doi.org/10.1016/j.lindif.2009.09.002
https://doi.org/10.1177/004005990804000401
https://doi.org/10.1177/0022466912474101
https://www.autismspeaks.org/family-services/tool-kits/challenging-behaviors-tool-kit
https://www.autismspeaks.org/family-services/tool-kits/challenging-behaviors-tool-kit
https://doi.org/10.1111/j.1464-0597.2005.00205.x


Updated: 2023 

© 2013 Amy Gaumer Erickson & Patricia Noonan  7 

Bray, J. H., Maxwell, S. E., & Howard, G. S. (1984). Methods of analysis with response-shift bias. 
Educational and Psychological Measurement, 44(4), 781–804. 
https://doi.org/10.1177/0013164484444002 

Cañabate, D., Santos, M., Rodríguez, D., Serra, T., & Colomer, J. (2020). Emotional self-regulation 
through introjective practices in physical education. Education Sciences, 10(8), Article 208. 
https://doi.org/10.3390/educsci10080208 

Chen, P. P., & Bembenutty, H. (2018). Calibration of performance and academic delay of gratification: 
Individual and group differences in self-regulation of learning. In D. H. Schunk & J. A. Greene 
(Eds.), Handbook of self-regulation of learning and performance (2nd ed., pp. 407–420). 
Routledge. 

Cleary, T. J., & Zimmerman, B. J. (2004). Self-regulation empowerment program: A school-based 
program to enhance self-regulated and self-motivated cycles of student learning. Psychology in 
the Schools, 41(5), 537–550. https://doi.org/10.1002/pits.10177 

de Bruin, A. B. H., Thiede, K. W., Camp, G., & Redford, J. (2011). Generating keywords improves 
metacomprehension and self-regulation in elementary and middle school children. Journal of 
Experimental Child Psychology, 109(3), 294–310. https://doi.org/10.1016/j.jecp.2011.02.005 

Dignath, C., Buettner, G., & Langfeldt, H.-P. (2008). How can primary school students learn self-regulated 
learning strategies most effectively?: A meta-analysis on self-regulation training programmes. 
Educational Research Review, 3(2), 101–129. https://doi.org/10.1016/j.edurev.2008.02.003 

Domitrovich, C. E., Cortes, R. C., & Greenberg, M. T. (2007). Improving young children’s social and 
emotional competence: A randomized trial of the preschool “PATHS” curriculum. Journal of 
Primary Prevention, 28(2), 67–91. https://doi.org/10.1007/s10935-007-0081-0 

Do2Learn. (n.d.). Classroom management—Arousal regulation/attention. 
http://www.do2learn.com/disabilities/FASDtoolbox/classroom_management/arousal_regulatio
n/overview.htm 

Drennan, J., & Hyde, A. (2008). Controlling response shift bias: The use of the retrospective pre-test 
design in the evaluation of a master's programme. Assessment and Evaluation in Higher 
Education, 33(6), 699–709. https://doi.org/10.1080/02602930701773026 

Duckworth, A. L., Grant, H., Loew, B., Oettingen, G., & Gollwitzer, P. M. (2011). Self-regulation strategies 
improve self-discipline in adolescents: Benefits of mental contrasting and implementation 
intentions. Educational Psychology, 31(1), 17–26. 
https://doi.org/10.1080/01443410.2010.506003 

Gaumer Erickson, A. S., Monroe, K., Soukup, J., & Noonan, P. M. (2018). Self-Regulation Formative 
Questionnaire. In P. M. Noonan & A. S. Gaumer Erickson, The skills that matter: Teaching 
interpersonal and intrapersonal competencies in any classroom (pp. 177–178). Corwin. 

Gaumer Erickson, A. S., & Noonan, P. M. (2016). College & Career Competency Framework: Student 
Assessments. https://www.cccstudent.org/ 

Gaumer Erickson, A. S., & Noonan, P. M. (2022a). Self-regulation assessment suite: Technical Report. 
College & Career Competency Framework. https://www.cccframework.org/ 

Gaumer Erickson, A. S., & Noonan, P. M. (2022b). Self-Regulation Performance-Based Observation. In 
Teaching self-regulation: 75 instructional activities to foster independent, proactive students, 
grades 6–12 (p. 135). Solution Tree. 

Gaumer Erickson, A. S., & Noonan, P. M. (2022c). Self-Regulation Performance-Based Reflection. In 
Teaching self-regulation: 75 instructional activities to foster independent, proactive students, 
grades 6–12 (p. 134). Solution Tree Press. 

Gaumer Erickson, A. S., & Noonan, P. M. (2022d). Teaching self-regulation: 75 instructional activities to 
foster independent, proactive students, grades 6–12. Solution Tree Press. 

https://www.cccframework.org/
https://doi.org/10.1177/0013164484444002
https://doi.org/10.3390/educsci10080208
https://doi.org/10.1002/pits.10177
https://doi.org/10.1016/j.jecp.2011.02.005
https://doi.org/10.1016/j.edurev.2008.02.003
https://doi.org/10.1007/s10935-007-0081-0
http://www.do2learn.com/disabilities/FASDtoolbox/classroom_management/arousal_regulation/overview.htm
http://www.do2learn.com/disabilities/FASDtoolbox/classroom_management/arousal_regulation/overview.htm
https://doi.org/10.1080/02602930701773026
https://doi.org/10.1080/01443410.2010.506003
https://www.cccstudent.org/
https://www.cccframework.org/


Updated: 2023 

© 2013 Amy Gaumer Erickson & Patricia Noonan  8 

Gaumer Erickson, A. S., Noonan, P. M., & Loewenstein, M. (2020). Teaching self-regulation in middle and 
high school classrooms (2nd ed.) [Teacher lessons and student workbook]. College & Career 
Competency Framework. https://www.cccframework.org/competency-lessons-and-student-
workbooks/ 

Gaumer Erickson, A. S., Noonan, P. M., Loewenstein, M., & Monroe, K. (2019). Self-Regulation 
Knowledge Test. In A. S. Gaumer & P. M. Noonan (2022), Teaching self-regulation: 75 
instructional activities to foster independent, proactive students, grades 6–12 (pp. 159–161). 
Solution Tree Press. 

Ghanizadeh, A. (2017). The interplay between reflective thinking, critical thinking, self-monitoring, and 
academic achievement in higher education. Higher Education, 74(1), 101–114. 
https://doi.org/10.1007/s10734-016-0031-y 

Greene, M., & Reis, S. M. (Principal Investigators). (2002). Common self-regulation strategies. In Self-
Regulation (Section 7). The National Research Center on the Gifted and Talented, University of 
Connecticut. https://nrcgt.uconn.edu/underachievement_study/self-regulation/sr_section7/ 

Guderjahn, L., Gold, A., Stadler, G., & Gawrilow, C. (2013). Self-regulation strategies support children 
with ADHD to overcome symptom-related behavior in the classroom. ADHD Attention Deficit 
Hyperactivity Disorders, 5(4), 397–407. https://doi.org/10.1007/s12402-013-0117-7 

Hadwin, A., Järvelä, S., & Miller, M. (2018). Self-regulation, co-regulation, and shared regulation in 
collaborative learning environments. In D. H. Schunk & J. A. Greene (Eds.), Handbook of self-
regulation of learning and performance (2nd ed., pp. 83–106). Routledge. 

Hattie, J., & Zierer, K. (2017). 10 mindframes for visible learning: Teaching for success. Routledge. 
Hoyle, R. H., & Dent, A. L. (2018). Developmental trajectories of skills and abilities relevant for self-

regulation of learning and performance. In D. H. Schunk & J. A. Greene (Eds.), Handbook of self-
regulation of learning and performance (2nd ed., pp. 49–63). Routledge. 

Jiang, J., & Cameron, A.-F. (2020). IT-enabled self-monitoring for chronic disease self-management: An 
interdisciplinary review. MIS Quarterly, 44(1), 451–508. 
https://doi.org/10.25300/MISQ/2020/15108 

John Greer Grade School. (n.d.). Homework checklist for parents. https://core-
docs.s3.amazonaws.com/documents/asset/uploaded_file/206581/JG_Homework_Checklist.pdf 

Komarraju, M., & Nadler, D. (2013). Self-efficacy and academic achievement: Why do implicit beliefs, 
goals, and effort regulation matter? Learning and Individual Differences, 25, 67–72, 
https://doi.org/10.1016/j.lindif.2013.01.005 

Lemberger, M. E., & Clemens, E. V. (2012). Connectedness and self-regulation as constructs of the 
student success skills program in inner-city African American elementary school students. 
Journal of Counseling & Development, 90(4), 450–458. https://doi.org/10.1002/j.1556-
6676.2012.00056.x 

Malanchini, M., Engelhardt, L. E., Grotzinger, A. D., Harden, K. P., & Tucker-Drob, E. M. (2019). “Same 
but different”: Associations between multiple aspects of self-regulation, cognition, and 
academic abilities. Journal of Personality and Social Psychology, 117(6), 1164–1188. 
https://doi.org/10.1037/pspp0000224 

Meyer, D. K., & Turner, J. C. (2002). Using instructional discourse analysis to study the scaffolding of 
student self-regulation. Educational Psychologist, 37(1), 17–25. 
https://doi.org/10.1207/S15326985EP3701_3 

Noonan, P., & Gaumer Erickson, A. (2018). College and career competency sequence. College & Career 
Competency Framework. https://www.cccframework.org/ 

Nota, L., Soresi, S., & Zimmerman, B. J. (2004). Self-regulation and academic achievement and resilience: 
A longitudinal study. International Journal of Educational Research, 41(3), 198–215. 
https://doi.org/10.1016/j.ijer.2005.07.001 

https://www.cccframework.org/
https://www.cccframework.org/competency-lessons-and-student-workbooks/
https://www.cccframework.org/competency-lessons-and-student-workbooks/
https://doi.org/10.1007/s10734-016-0031-y
https://nrcgt.uconn.edu/underachievement_study/self-regulation/sr_section7/
https://doi.org/10.1007/s12402-013-0117-7
https://doi.org/10.25300/MISQ/2020/15108
https://core-docs.s3.amazonaws.com/documents/asset/uploaded_file/206581/JG_Homework_Checklist.pdf
https://core-docs.s3.amazonaws.com/documents/asset/uploaded_file/206581/JG_Homework_Checklist.pdf
https://doi.org/10.1016/j.lindif.2013.01.005
https://doi.org/10.1002/j.1556-6676.2012.00056.x
https://doi.org/10.1002/j.1556-6676.2012.00056.x
https://doi.org/10.1037/pspp0000224
https://doi.org/10.1207/S15326985EP3701_3
https://www.cccframework.org/
https://doi.org/10.1016/j.ijer.2005.07.001


Updated: 2023 

© 2013 Amy Gaumer Erickson & Patricia Noonan  9 

Oettingen, G., & Gollwitzer, P. M. (2010). Strategies of setting and implementing goals: Mental 
contrasting and implementation intentions. In J. E. Maddux, & J. P. Tangney (Eds.), Social 
psychological foundations of clinical psychology (pp. 114–135). Guilford Press. 

Palmer, J. (n.d.). Daily homework log. Ms Palmer’s Classroom—Applied Behaviour Analysis (ABA) in 
Action—Academic and Behaviour Support for Teachers and Students. 
http://mspalmersclassroom.weebly.com/daily-homework-log.html 

Panadero, E., Tapia, J. A., & Huertas, J. A. (2012). Rubrics and self-assessment scripts effects on self-
regulation, learning and self-efficacy in secondary education. Learning and Individual 
Differences, 22(6), 806–813. https://doi.org/10.1016/j.lindif.2012.04.007 

Pintrich, P. R. (1999). The role of motivation in promoting and sustaining self-regulated learning. 
International Journal of Educational Research, 31(6), 459–470. https://doi.org/10.1016/S0883-
0355(99)00015-4 

Ramdass, D., & Zimmerman, B. J. (2011). Developing self-regulation skills: The important role of 
homework. Journal of Advanced Academics, 22(2), 194–218. 
https://doi.org/10.1177/1932202X1102200202 

Santangelo, T., Harris, K. R., & Graham, S. (2016). Self-regulation and writing: Meta-analysis of the self-
regulation processes in Zimmerman and Risemberg’s model. In C. A. MacArthur, S. Graham, & J. 
Fitzgerald (Eds.), Handbook of writing research (2nd ed., pp.174–193). Guilford Press. 

Scholer, A. A., Ozaki, Y., & Higgins, E. T. (2014). Inflating and deflating the self: Sustaining motivational 
concerns through self-evaluation. Journal of Experimental Social Psychology, 51, 60–73. 
https://doi.org/10.1016/j.jesp.2013.11.008 

Sentis. (2012, November 26). Emotions and the brain [Video]. YouTube. 
https://www.youtube.com/watch?v=xNY0AAUtH3g 

Seufert, T. (2020). Building bridges between self-regulation and cognitive load—An invitation for a broad 
and differentiated attempt. Educational Psychology Review, 32(4), 1151–1162. 
https://doi.org/10.1007/s10648-020-09574-6 

Theobald, M. (2021). Self-regulated learning training programs enhance university students’ academic 
performance, self-regulated learning strategies, and motivation: A meta-analysis. Contemporary 
Educational Psychology, 66, Article 101976. https://doi.org/10.1016/j.cedpsych.2021.101976 

Vocabulary.com. (2014, November 14). Get into the mood with 100+ feeling words. 
https://www.vocabulary.com/articles/wl/get-into-the-mood-with-100-feeling-words/ 

Ursache, A., Blair, C., & Raver, C. C. (2012). The promotion of self-regulation as a means of enhancing 
school readiness and early achievement in children at risk for school failure. Child Development 
Perspectives, 6(2), 122–128. https://doi.org/10.1111/j.1750-8606.2011.00209.x 

Usher, E. L., & Schunk, D. H. (2018). Social cognitive theoretical perspective of self-regulation. In D. H. 
Schunk & J. A. Greene (Eds.), Handbook of self-regulation of learning and performance (2nd ed., 
pp. 19–35). Routledge. 

WTTW Chicago Public Media. (n.d.). Homework log. 
http://interactive.wttw.com/a/res/pdf/homework_log.pdf 

Yang, P.-J., & McGinley, M. (2022). The associated effects of parent, peer and teacher attachment and 
self-regulation on prosocial behaviors: A person- and variable-centered investigation. Journal of 
Social and Personal Relationships. Advance online publication. 
https://doi.org/10.1177/02654075221095268 

Zaien, S. Z. (2021). Effects of self-regulated strategy development strategy on story writing among 
students with learning disabilities. International Journal of Instruction, 14(1), 985–996. 
https://doi.org/10.29333/iji.2021.14456a 

https://www.cccframework.org/
http://mspalmersclassroom.weebly.com/daily-homework-log.html
https://doi.org/10.1016/j.lindif.2012.04.007
https://doi.org/10.1016/S0883-0355(99)00015-4
https://doi.org/10.1016/S0883-0355(99)00015-4
https://doi.org/10.1177/1932202X1102200202
https://doi.org/10.1016/j.jesp.2013.11.008
https://www.youtube.com/watch?v=xNY0AAUtH3g
https://doi.org/10.1007/s10648-020-09574-6
https://doi.org/10.1016/j.cedpsych.2021.101976
https://www.vocabulary.com/articles/wl/get-into-the-mood-with-100-feeling-words/
https://doi.org/10.1111/j.1750-8606.2011.00209.x
http://interactive.wttw.com/a/res/pdf/homework_log.pdf
https://doi.org/10.1177/02654075221095268
https://doi.org/10.29333/iji.2021.14456a


Updated: 2023 

© 2013 Amy Gaumer Erickson & Patricia Noonan  10 

Zimmerman, B. J. (2008). Investigating self-regulation and motivation: Historical background, 
methodological developments, and future prospects. American Educational Research Journal, 
45(1), 166–183. https://doi.org/10.3102/0002831207312909 

Zimmerman, B. J. (2013). From cognitive modeling to self-regulation: A social cognitive career path. 
Educational Psychologist, 48(3), 135–147. https://doi.org/10.1080/00461520.2013.794676 

Zimmerman, B. J., & Kitsantas, A. (2014). Comparing students’ self-discipline and self-regulation 
measures and their prediction of academic achievement. Contemporary Educational Psychology, 
39(2), 145–155. https://doi.org/10.1016/j.cedpsych.2014.03.004 

https://www.cccframework.org/
https://doi.org/10.3102/0002831207312909
https://doi.org/10.1080/00461520.2013.794676
https://doi.org/10.1016/j.cedpsych.2014.03.004

	Definition:
	Essential Components for Students:
	Competency Sequence for Students:
	Research:
	Assessments:
	Instructional Practices:

